English Language Arts, Arguing Your Case, Overarching Unit Plan
Standards Met:
Common Core Standards: English Language Arts, 9-11, Reading
Reading Standards for Literature (RL): 
Key Ideas and Details:
Standard (RL.9-10.2)-Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
Craft and Structure:
Standard (RL.9-10.4)-Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g. how the language evokes a sense of time and place; how it sets a formal or informal tone.
Key Ideas and Details:
Standard (RI.9-10.1)-Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inference drawn from the text.
Standard (RI.9-10.2)-Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
Craft and Structure:
Standard (RI.9-10.4)-Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g. how the language of a court opinion differs from that of a newspaper.
Standard (RI.9-10.5)-Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g. a section of chapter).
Standard (RI.9-10.6)-Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.
Integration of Knowledge and Ideas:
Standard (RI.9-10.8)-Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.
Standard (RI.9-10.9)-Analyze Seminal U.S. documents of historical and literary significance (e.g. Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address related themes and concepts.
Common Core Standards: ELA 9-10 Speaking and Listening (SL)
Comprehension and Collaboration:
Standard (SL 9-10.1)-Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, teacher-led) with diverse partners on grades 9-10 topics, texts and issues, building on others’ ideas and expressing their own clearly and persuasively.
Standard (SL 9-10.1a)-Come to discussions prepared, having read and researched materials under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
Standard (SL 9-10.1b)-Work with peers to set rules for collegial discussions and decision-making (e.g. informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed.
Standard (SL 9-10.1c)-Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.
Standard (SL 9-10.1d)-Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding to make new connections in light of the evidence and reasoning presented.
Standard (SL 9-10.3)-Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.



Presentation of Knowledge and Ideas:
Standard (SL 9-10.4)-Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance and style are appropriate to purpose, audience, and task.
Standard (SL 9-10.6)-Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate. (See grades 9-10 Language standards 1 and 3 for specific expectations.)

Common Core Standards: ELA 9-10 Writing Standards (W):
Text Types and Purposes:
Standard (W.9-10.1)-Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.
Standard (W.9-10.1a)-Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among claim(s), counterclaims, reasons, and evidence.
Standard (W.9-10.1b)-Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level and concerns.
Standard (W.9-10.1c)-Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.
Standard (W.9-10.1d)-Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
Standard (W.9-10.2a)-Introduce a topic; organize complex ideas, concepts, to make important connections and distinctions; include formatting (e.g. headings), graphics (e.,g figures, tables), and multimedia when useful to aiding comprehension.
Standard (W.9-10.2b)-Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
Standard (W.9-10.2c)-Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the relationship between complex ideas and concepts.
Standard (W.9-10.2d)-use precise language and domain-specific vocabulary to manage the complexity of the topic. 
Standard (W.9-10.2e)-Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
Standard (W.9-10.2f)-Provide a concluding statement or section that follow from and supports the information or explanation 
Standard (W.9-10.3)-Write narratives to develop real or imagined experiences using effective technique, well-chosen details, and well-structured event sequences.
Standard (W.9-10.3a)-Engage and orient the reader by setting out a problem, situation, or observation, establishing one or multiple point (s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.
Standard (W.9-10.3c)-Use a variety of techniques to sequence events so that they build on one another to create coherent whole.
Standard (W.9-10.3d)-Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or character.









Production and Distribution of Writing:
Standard (W.9-10.4)-Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1-3 above).
Standard (W.9-10.5)-Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1-3 up to and including grades 9-10)
Research to Build and Present Knowledge:
Standard (W.9-10.7)-Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry where appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
Standard (W.9-10.9)-Draw evidence from literary or informational texts to support analysis, reflections and research.
Standard (W.9-10.9b)-Apply grades 9-10 Reading standards to literary nonfiction (e.g. “Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning”).
Range of Writing: 
Standard (W.9-10.10)-Write routinely over extended time frames (time for research, reflection and revision) and shorter time frames (a single sitting in a day or two) for a range of tasks, purposes, and audiences.

Common Core Standards: ELA 9-10 Language (L) Conventions of Standard English:
Standard (l.9-10.1)-Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
Standard (l.9-10.1a)-Use parallel structure.
Standard (l.9-10.1b)-Use various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, absolute) and clauses (independent, dependent, noun, relative, adverbial) to convey specific and add variety and interest to writing or presentations.
Standard (l.9-10.2)-Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
Standard (l.9-10.2a)-Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely related independent clauses.
Standard (l.9-10.2b)-Use a colon to introduce a list or quotation.
Standard (l.9-10.2c)-Spell correctly.
Vocabulary Acquisition and Use:
Standard (l.9-10.4)-Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 9-10 reading and content, choosing flexibly from a range of strategies.
Standard (l.9-10.4a)-Use context (e.g. the overall meaning of a sentence, paragraph or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
Standard (l.9-10.4c)-Consult general and specialized reference materials (e.g. dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, or its etymology.
Standard (l.9-10.4d)-Verify the preliminary determination of the meaning of a word or phrase (e.g. by checking the inferred meaning in context or in a dictionary)
Standard (l.9-10.5)-Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
Standard (l.9-10.5a)-Interpret figures of speech (e.g. euphemism, oxymoron) in context and analyze their role in the text.
Standard (l.9-10.5b)-Analyze nuances in the meaning of words with similar denotations.
Standard (l.9-10.6)-Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.

Common Core ELA College and Career Readiness Anchor Standards
College and Career Readiness Standards for Reading
Key Ideas and Details:
Standard (R.CCR.3) Analyze how and why individuals, events and ideas develop and interact over the course of text.
Craft and Structure:
Standard (R.CCR.4) Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.
Standard (R.CCR.5) Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g. a section, chapter, scene or stanza) relate to each other and the whole.
Standard (R.CCR.6) Assess how point of view or purpose shapes the content and style of a text.
Integration of Knowledge and Ideas:
Standard (R.CCR.8) Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence.
Standard (R.CCR.9) Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.
Range of Reading and Level of Text Complexity:
Standard (R.CCR.10) Read and comprehend complex literary and informational text independently and proficiently.
College and Career Readiness Anchor Standards for Writing
Text Types and Purposes:
Standard (W.CCR.1) Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.
Standard (W.CCR.2) Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization and analysis of content.
Production and Distribution of Writing:
Standard (W.CCR.4) Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
Standard (W.CCR.5) Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
Research to Build and Present Knowledge:
Standard (W.CCR.9) Draw evidence from a literary or informational texts to support analysis, reflection, and research.
Range of Writing:
Standards (W.CCR.10) Write routinely over extended time frames (time for research, reflection and revision) and shorter time frames (a single setting or a day or two) for a range of tasks, purpose, and audiences.
College and Career Readiness Anchor Standards for Speaking and Listening
Comprehension and Collaboration:
Standard (SL.CCR.1) Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.
Standard (SL.CCR.2) Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.
Standard (SL.CCR.3) Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.
Presentation of Knowledge and Ideas:
Standard (SL.CCR.4) Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization, development, and style are appropriate to task purpose and audience.
Standard (SL.CCR.6) Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or appropriate.






[bookmark: OLE_LINK15][bookmark: OLE_LINK16]Habits of Mind Activated:
*Persisting *Managing Impulsivity *Listening with Understanding and Empathy *Thinking Flexibly *Thinking about Thinking (Metacognition) *Striving for Accuracy *Questioning and Posing Problems     *Applying Past Knowledge to New Situations *Thinking and Communicating with Clarity and Precision
*Gathering Data through all the Senses *Creating, Imagining, Innovating *Responding with Wonderment and Awe *Taking Responsible Risks *Thinking Interdependently *Remaining Open to Continuous Learning
	Big Ideas logic, argumentation, thesis and theses, evidence, syllogisms rhetoric, persuasion, conviction, dialectical thinking, using logic to postulate arguments. This unit aims to assist students in developing their own understanding of how to structure theses and arguments using basic rhetorical figures. This unit activates prior knowledge of the parts of speech, composing grammatically complete 
Students will be able to participate in a series of guided inquiries into the use of a variety rhetorical figures, as below, to guide them in postulating theses and developing arguments in a variety of essay and synthetic research papers across the high school curriculum. Students will be able to move their arguments from a basic personal position—thereby employing prior knowledge their teacher may be confident they possess—to increasingly abstract, academic arguments in the primary academic domains, but with a focus on the social sciences and English Language Arts, as the authors of They Say/I Say: The Moves That Matter in Academic Writing (see below) recommend. Students will also be able to participate in a writers’ workshop.

	Classroom Aim: Classroom aims will vary by lesson, but will be on the order of How can we use rhetorical figures to help us structure our theses and arguments in essay assignments?

	Do Now: Do-now exercises for this unit will vary by lesson, but will mainly consist on teacher-authored Focus on One Word Worksheets, which are context clues exercises that call upon students to infer the meaning of a word from the context of the sentence in which it is embedded. Students may also, however, deal with short exercises on Cultural Literacy, or editing by way of Everyday Edit worksheets.

	Class Work: Depending on student ability and the complexity of the work, each lesson in this unit will focus on using one or two rhetorical strategies for postulating theses and arguing a case in a persuasive essays and synthetic research papers. 

	Independent Practice: Independent practice will vary by lesson, but all the independent practice for this unit will consist of students actually using the rhetorical figures they learned in class to postulate a thesis or develop a line of argumentation to support a thesis.


Methods and Materials: This unit is designed to assist high school students develop their own understanding of the rhetorical approaches used in theses and arguments—terms which the teaching strategies employed in this unit will regard not as synonyms but intimately related—in essays and synthetic research papers. After beginning with a lesson that assists students in recognizing the difference between a quarrel and an argument, this unit proceeds through seven lessons on 14 rhetorical figures and how they are used both in postulating theses and advancing them through argumentation; the rhetorical strategies in the lessons in this unit can be used either for forming thesis statements or lines of arguments to support them. Students will use primarily teacher-authored materials adapted from Gerald Graff and Cathy Birkenstein’s fine book on argumentation, They Say/I Say: The Moves That Matter in Academic Writing (New York: Norton, 2010). Each lesson will deal with two different rhetorical devices: students will review examples of each device in action, evaluate their effectiveness, then work on using each figure to advance a thesis or support it with argumentation. Students will then assess their own and one another’s work in a writers’ workshop that will close the lesson. Because this lesson may be adapted to serve a wide band of students in terms of their interests and abilities, the work it prescribes may be differentiated to meet those interests, and especially, abilities. In fact, this lesson may be adapted to the level of a fundamental literacy exercise for students struggling with a variety of cognitive disorders and disabilities.
In addition to Gerald Graff and Cathy Birkenstein’s book They Say/I Say: The Moves That Matter in Academic Writing, this unit relies (in addition, of course, to the books cited below) heavily on. The theory behind these units and the lessons that comprise them are derived from Stephen E. Toulmin’s The Uses of Argumentation (New York: Cambridge University Press, 2003) and The Rhetoric and Poetics of Aristotle, Trans. W. Rhys Roberts and Ingram Bywater, Introduction by Edward P.J. Corbett (New York: Modern Library, 1984). Finally, this this unit owes a debt to Anthony Weston’s A Rulebook For Arguments (Fourth Edition) (Indianapolis: Hackett Publishing, 2009).

[bookmark: _GoBack]Essential Questions:
· What is a quarrel?
· What is an argument?
· What is the difference between an argument and a quarrel?
· What is a thesis?
· What is a syllogism?
· What is logic? 
· What is a fallacy?
· Why is argumentation necessary?
· How does one postulate a thesis?
· How does one argue a case?
· In what professions would one use argumentation? How or why?
· Where can one find examples of good argumentation?
· 
There are sixteen lessons in two subunits of units of eight lessons in this unit:

Unit 1: Understanding Argumentation
Lesson 1: Quarrels and Arguments: Which is Which?
Lesson 2: What Is a Thesis, and How Is It Postulated?
Lesson 3: What “They Say” Part I: Introducing What “They Say” and “Standard Views”
Lesson 4: “They Say,” Part II: Making What “They Say” Something You Say
Lesson 5: “They Say” Part  III: How to Enter an Ongoing Debate
Lesson 6: “They Say” Review and Assessment
Lesson 7: The Art of Summarizing
Lesson 8: The Art of Quoting

Unit 2: Advanced Techniques in Argumentation
Lesson 1: 
Lesson 2:
Lesson 3:
Lesson 4:
Lesson 5:
Lesson 6:
Lesson 7:
Lesson 8:
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